Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview 2022/2023

Detail Data

School name Tetsworth Primary School

Number of pupils in school 65 (exc nursery)

Proportion (%) of pupil premium eligible pupils 20%

Academic year/years that our current pupil premium 2021/2022

strategy plan covers (3 year plans are recommended) 2022/2023
2023/2024

Date this statement was published December 2021

Date on which it was reviewed and updated December 2022

Date on which it will be reviewed December 2023

Statement authorised by Paul Hankey,
Executive Headteacher

Pupil premium lead Anna Bowden
Headteacher

Governor Rosie Bowling

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £25,900
(2022/2023 including funding for Children We Care For

Recovery premium funding allocation this academic year £2,175

School Led Tutoring £1,288.50
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £29,363.50




Part A: Pupil premium strategy plan

Statement of intent

Our intention at Tetsworth Primary School is that all pupils, irrespective of their
background or the challenges they face, make good progress and achieve high
attainment across all subject areas. The focus of our pupil premium strategy is to
support disadvantaged pupils to achieve that goal, including progress for those who
are already higher attaining pupils.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and are young carers. The activity we have outlined in this statement is
also intended to support their needs, regardless of whether they are disadvantaged or
not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust assessments, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Assessments, observations, and discussions with pupils indicate underde-
veloped oral language skills and vocabulary gaps among many of our dis-
advantaged pupils. These can be seen from Reception through to KS2 and
in general, are more prevalent among our disadvantaged pupils than their
peers. Limited speech and language skills will impact upon learning to read
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and write and to explain their thinking across the curriculum.

2 Assessments, observations, and discussions with pupils suggest disad-

vantaged pupils generally have greater difficulties with phonics than their
peers. This negatively impacts their development as readers and writers.

3 Internal assessment data and comparisons with the Local Authority and

Juniper Benchmarking Report indicates that Reading, Writing and Maths
combined attainment among disadvantaged pupils is below that of non-
disadvantaged pupils in Years 1 and 2.

4 Internal assessment data and comparisons with the Local Authority and

Juniper Benchmarking Report indicates that Writing attainment among
disadvantaged pupils is below that of non-disadvantaged pupils.

5 Our assessments and data comparisons have shown that disadvantaged

pupils are falling below or only just making the expected standard for
Maths and that across the school they are underperforming as a group
compared to non-disadvantaged pupils.

6 Our assessments and observations indicate that the education and well-

being of many of our disadvantaged pupils have been impacted by partial
school closures to a greater extent than for other pupils. These findings
are supported by national studies.

Teacher referrals for support have markedly increased during the pandem-
ic. 66% of our pupil premium pupils currently require additional support
with social and emotional needs.

7 Our attendance records show that 22% of our pupil premium pupils have

poorer attendance compared to our non-pupil premium pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language
skills and vocabulary
among disadvantaged

pupils.

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils. Other
sources of evidence will include engagement in lessons,
book scrutiny and ongoing formative assessment.

Improved phonic
screening attainment
among disadvantaged

pupils.

Phonic outcomes in 2024/25 show that more than 75% of
disadvantaged pupils met the expected standard.

Improved maths
attainment for
disadvantaged pupils at
the end of KS2.

KS2 maths outcomes in 2024/25 show that more than 80%
of disadvantaged pupils met the expected standard.

Improved reading

KS2 reading outcomes in 2024/25 show that more than 80%
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attainment for
disadvantaged pupils at
the end of KS2.

of disadvantaged pupils met the expected standard.

Improved writing
attainment for
disadvantaged pupils at
the end of KS2.

KS2 writing outcomes in 2024/25 show that more than 80%
of disadvantaged pupils met the expected standard.

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from 2024/25 demonstrat-
ed by:

e qualitative data from student voice, student and parent
surveys and teacher observations

e acontinued downward trend in in bullying

e a significant increase in participation in enrichment/extra-
curricular activities, particularly among disadvantaged

pupils

To achieve and sustain
improved attendance for
all pupils, particularly
our disadvantaged
pupils.

Sustained high attendance from 2024/25 demonstrated by:

e the overall absence rate for all pupils being no more than
3%, and the attendance gap between disadvantaged pu-
pils and their non-disadvantaged peers being reduced by
2%.

e the percentage of all pupils who are persistently absent
being below 2% and the figure among disadvantaged pu-
pils being no more than 2% lower than their peers.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £13,000

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Marking and feedback Providing feedback is a well-evidenced 2,3,4,5

bespoke follow-up training and has a high impact on learning

with outside consultant. outcomes. Effective feedback tends to
focus on the task, subject and self-

CPD time for teachers to regulation strategies: it provides specific

engage with and enhance information on how to improve.

{onr%crg\c; gtjgﬁ%ﬁi/c];erigg’?k 0 https://educati_onendowmentfoun_dation.
org.uk/education-evidence/teaching-
learning-toolkit/feedback

Embedding dialogic activities | There is a strong evidence base that 1,2,3,4,5

across the school curriculum. | suggests oral language interventions,

These can support pupils to including dialogic activities such as high-

articulate key ideas, consoli- guality classroom discussion, are inex-

date understanding and ex- pensive to implement with high impacts

tend vocabulary. on reading:

, https://educationendowmentfoundation.

We will purchase resources org.uk/education-evidence/teaching-

and fund ongoing teacher learning-toolkit/oral-language-

training and release time. interventions

Embedding Kagan Coopera- Research shows that collaborative ap- 1,3,4,5,6

tive Learning Strategies
across the school curriculum
to increase patrticipation, peer
mentoring, learning and sup-
port.

We will purchase resources
to aid Kagan structures and
provide further CPD with the
Deputy Head leading training.

proaches to learning have a positive im-
pact on learners. Learners work togeth-
er on a shared outcome using the
strengths of individuals to create a pro-
ductive and resourceful approach to
learning.
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/collaborative-learning-
approaches

https://www.kaganonline.com/what is k
agan/



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://www.kaganonline.com/what_is_kagan/
https://www.kaganonline.com/what_is_kagan/

Senior and Middle Manage- Phonics approaches have a strong 2

ment release time for moni- evidence base that indicates a positive

toring and tracking phonics, impact on the accuracy of word reading

observing and supporting (though not necessarily

teaching of phonics. comprehension), particularly for
disadvantaged pupils:

_ https://educationendowmentfoundation.

We will purchase resources org.uk/education-evidence/teaching-

to support our phonic pro- learning-toolkit/phonics

gramme and provide training

to new members of staff.

Further enhancement of our The DfE non-statutory guidance has 3,5

maths teaching and been produced in conjunction with the

curriculum planning in line National Centre for Excellence in the

with DfE and EEF guidance. | 1o EEF guidance is based on a range

We will fund teacher release of the best available evidence:

time to embed key elements | https://educationendowmentfoundation.

of planning for challenge and | org.uk/public/files/Publications/Maths/K

differentiation. S2_KS3 Maths Guidance 2017.pdf

Middle leader time will be

used for book scrutiny and to

monitor progress of children

as well as training of staff

based on EEF evidence of

good practice.

Nurture Groups to be setup | Social and emotional learning 6

to support pupils well —being | approaches have a positive impact, on
average, of 4 months’ additional
progress in academic outcomes over
the course of an academic year. There
is extensive evidence associating
childhood social and emotional skills
with improved outcomes at school and
in later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-
learning

Teacher with Forest School Studies show that outdoor learning has | 6

experience to develop this
learning experience with
EYFS pupils initially and then
to cascade across the school
over the next 3 Years.

a positive impact on outcomes in terms
of self-efficacy, motivation and
teamwork. A forest school environment
and ethos helps children to develop the
strength and resilience needed to
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

cope with emotional difficulties. Children
taking part in forest school sessions
quickly show evidence of a greater
emotional maturity.
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/outdoor-adventure-
learning

Increased TA support EYFS
and K.S.1 classes to support
oracy programmes and pasto-
ral support for most vulnera-

ble.

When deployed correctly, TAs have a
large positive impact on the outcomes of
learners.

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-
interventions

1,2,3,6

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £10,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Training and resources Oral language interventions can have a 1,34

to improve listening, positive impact on pupils’ language skills.

narrative and vocabulary | Approaches that focus on speaking,

skills for disadvantaged listening and a combination of the two show

pupils who have positive impacts on attainment:

relatively low spoken https://educationendowmentfoundation.org.u

language skills. k/education-evidence/teaching-learning-

toolkit/oral-language-interventions

Tutoring groups to be run | Tuition targeted at specific needs and 3,45

by teacher and T.As to knowledge gaps can be an effective method

focus on maths and to support low attaining pupils or those fall-

reading fluency and ing behind:

comprehension skills. And in small groups:

https://educationendowmentfoundation.org.u
k/education-evidence/teaching-learning-
toolkit/small-group-tuition

Additional T.A. support in | Small group tuition has an average impact of | 1,2,6

EYFS to help pupil
premium children

four months’ additional progress over the



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

achieve early learning
goals

course of a year.
https://educationendowmentfoundation.org.u

k/education-evidence/teaching-learning-

toolkit/small-group-tuition

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £6,363.50

Activity Evidence that supports this Challenge

approach number(s)
addressed

Whole staff training on Zones of Both targeted interventions and 6

Regulation with the aim of developing | universal approaches can have

our school ethos, improving positive overall effects:

behaviour across school by helping https://educationendowmentfou

children to recognise and regulate ndation.org.uk/education-

their emotions and develop strategies | eyidence/teaching-learning-

when this is hard to do. toolkit/behaviour-interventions
Zones of Regulation:
https://www.zonesofregulation.c
om/index.html
EEF Social and Emotional
Learning (SEL):
https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-
learning

Embedding principles of good The DfE guidance has been 7

practice set out in the DfE’s Improving | informed by engagement with

School Attendance advice. schools that have significantly

This will involve training and release redupet:d ItevEIs of apsence and

time for staff to develop and persistent absence.

implement new procedures and

appointing attendance/support officers

to improve attendance.

To help support independence and Learning outside of the 6

resilience the school pays for PP
children to attend residential trip and
day trips where necessary

classroom brings the benefits of
formal and informal education
together and reinforces that the
most meaningful learning occurs
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.zonesofregulation.com/index.html
https://www.zonesofregulation.com/index.html
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Financial support for extra-curricular
clubs, ranging from sport to cookery.

through acquiring knowledge
and skills through real-life,
practical or hands-on activities.

https://www.lotc.org.uk/what-
where-why/why/

1:1 and or group nurture sessions
working on specific social and
emotional issues with SENCO T.A.

The average impact of
successful SEL interventions is
an additional four months’
progress over the course of

a year. Alongside academic
outcomes, SEL interventions
have an identifiable and
valuable impact on attitudes to
learning and social relationships
in school.

EEF Social and Emotional
Learning (SEL):

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-

learnin

Overtime payments for TAs to attend
training

The average impact of the
deployment of teaching
assistants is about an additional
four months’ progress over the
course of a year. Where
teaching assistants deliver
targeted interventions to
individual pupils or small
groups, on average show
moderate positive benefits.

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/teaching-assistant-
interventions

All

Contingency fund for acute issues.

Based on our experiences and
those of similar schools to ours,
we have identified a need to set
a small amount of funding aside
to respond quickly to needs that
have not yet been identified.

All

Total budgeted cost: £29,363.50
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https://www.lotc.org.uk/what-where-why/why/
https://www.lotc.org.uk/what-where-why/why/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Our internal assessments during 2021/22 continue to suggest that the performance of
disadvantaged pupils remains lower than non- disadvantaged pupils in the core sub-
jects. However, intervention work aimed at our End of Key Stage One and Two pupils
did result in good progress for this group of pupils, with the gap narrowing for writing
and maths. This will continue to remain a focus during 2022/2023.

Diminishing Differences Report
Y2,Y3, Y4, Y5, Y6, Y7 - All Pupils (57 pupils)

Missing

57 pupils P On Track or Higher
Reading No. (%) No. (%) Aut2 21-22  Sum2 21-22
Pupil Premium 6 (10.5%) 0 (0%) 83.3% 83.3%
Not Pupil Premium 51 (89.5%) 3 (5.9%) 83.3% 91.7%
Difference (change in difference): 0.0 84 (84)
57 pupils isting On Track or Higher
Assessment
Writing No. (%) No. (%) Aut2 21-22  Sum2 21-22
Pupil Premium 6 (10.5%) 0 (0%) 50.0% 66.7%
Not Pupil Premium 51 (89.5%) 3 (5.9%) 85.4% 93.8%
Difference (change in difference): 354 27.1(-8.3)
57 pupils Mising On Track or Higher
Assessment
Mathematics No. (%) No. (%) Aut2 21.22  Sum2 21-22
Pupil Premium 6 (10.5%) 0 (0%) 50.0% 66.7%
Not Pupil Premium 51 (89.5%) 3 (5.9%) 89.6% 95.8%
Difference (change in difference): 396 29.1 (-10.5)
Difference Key: Widening Narrowing Unchanged

Our assessments and observations continue to evidence the impact of the pandemic
on pupils’ well-being and mental health, with more pupils requiring support/counselling
to address self-esteem issues. Our approach has been to provide focused training for
all staff in recognising the impact of trauma and how to mitigate it for all pupils along-
side targeted 1:1 counselling where needed. We have valued the support from parents
where more individual counselling has been needed.

In addition, funding was used to enable a change in to our school structure to provide
greater stability and consistency in teaching ethos and strategies across the school.
We noted an-uplift in engagement and work stamina as a result of this. It is our inten-
tion to maintain this new structure in the future.

In 2021/2022 we have begun to re-establish stronger training links across the John
Hampden and Tetsworth Schools’ Federation benefitting staff as well as pupils. Going
forward this will be a driving force for work begun on Marking and Feedback, planning
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and initiatives such as Zones of regulation.
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Further information

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.

e Across the JHS and TPS Federated Schools to utilise the DfE grant to train a
senior mental health lead. The training we have selected will focus on the train-
ing needs identified through the online tool: to develop our understanding of our
pupils’ needs, give pupils a voice in how we address wellbeing, and support
more effective collaboration with parents.

e offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities will focus on building life skills
such as confidence, resilience, and socialising. Disadvantaged pupils will be en-
couraged and supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in class book scrutiny, conversations with students and teachers in order to
identify the challenges faced by disadvantaged pupils. We also used the EEF’s families
of schools database to view the performance of disadvantaged pupils in schools similar
to ours and contacted schools within our Partnership of Schools to learn from their ap-
proach to disadvantaged pupils.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

